INTRODUCTION
A child is involved in a system of relationships from his/her very first moment of life; it is through interaction with others that development takes place. The family is pivotal in this and it is generally with the parents that the infant gains those initial experiences that form the basis of further development (Benoit, 2004) . The underpinnings of this interaction are connected to the conditions under which the parents live, but the child's development is, in the longer term, also affected by people and situations outside of the family. What kind of processes might steer development in a positive direction? What can we learn from narratives from families that have faced adversity and those people they feel have had a beneficial influence on a child or the whole family?
During the 1970s, the focus of research interest began shifting away from factors considered detrimental to child development. The classic Kauai study (Werner and Smith, 1992) showed that children who grew up in obviously risky situations were still capable of positive development and various protective factors were identified. An image of the invulnerable child emerged from such research, but was subsequently abandoned. Now, instead of viewing children's resilience as an individual characteristic, researchers claim that it results from complex, dynamic processes that take place over time (Rutter, 2000) . The importance of interaction with others is increasingly stressed and development tends to be described using a transactional model. This means that the child is no longer seen as a passive receiver but as an agent who exerts influence upon his/her environment (Sameroff and Emde, 1989 ). The term intersubjectivitywhich refers to the sharing of experience and feelings with another personhas long been a subject of interest within philosophy, and in recent decades it has also become central to developmental psychology. Intersubjectivity is described as a basic human need that implies that 'I know that you know that I know' or 'I feel that you feel that I feel'. This emphasis upon the intersubjective arena means that the notion of the isolated psyche is replaced by a relational perspective (Stern, 1985 (Stern, , 2004 .
There is support for the idea that it is largely the everyday, normal events in a child's life rather than extraordinary incidents that are significant for his/her resilience and this 'ordinary magic' (Masten, 2001 ) is now promoted as an object of study. A qualitative study of protective processes among adults with chronic handicaps both confirms previously described processes and reveals new ones (King et al., 2003) . Ungar (2003) notes that the trend in resilience research to investigate processes rather than static variables requires the use of qualitative methods.
Our study involves parents who have had problems in their relationships with their children and important persons they feel have played a significant positive role for the children or the family. By arranging meetings between them, we gave the parties an opportunity to recall and describe their earlier contact. The aim of the study was to examine the understanding they constructed of these beneficial processes or 'ordinary magic'.
MATERIAL AND METHODS
The conceptual basis of this inquiry emerges from my (KN) professional background as a social worker with many years of experience in providing therapy for families with infants and small children at a family therapy centre (Neander, 1996) . The staff at this centre see cooperation with the parents as an important ingredient. They use a salutogenic approach (Antonovsky, 1987) , by which is meant that they focus upon factors that promote health and development rather than upon the causes of the problem or illness. This approach is also used in the present study.
The choice to carry out a study of narratives was made because human beings create their understanding of what happens in life with the help of narratives. This kind of understanding, 'narrative thought' (Bruner, 1986) , is not primarily concerned with truth value or logical connections but rather with similarity, context, meaning and significance. Mishler (1986) notes that the researcher does not find narratives but instead participates in their creation. Overly structured interview situations, Mishler argues, tend to systematically exclude elements of the informant's experiences and thoughts, which may find free expression in narrative form in open interviews. Narrative research is not a homogenous concept. It embraces a range of methods for approximating texts that have a narrative form (Riessman, 1993) . This study is an example of narrative research using a hermeneutic approach, which means that it aims to reveal and understand the processes by which people create meaning (Skott, 2004) . Almost all meaning, all narratives, are created jointly with others within the 'intersubjective field' (Stern, 2004) . This cooperative creative process has also been noted by the linguist Norrick (2000) , who employs the concept 'conversational narrative'. This concept also captures the character of the narratives studied here.
Selection and Methodology
The present article is based upon 11 joint interviews with the two parties: the parent and the important person. The first phase of selection involved choosing families that had participated in therapy at one of four centres specializing in offering support to families with parenting problems. A criterion for inclusion in the study was that therapy should have been completed at least three years prior to the interview. The long time span was to enable the parents to identify beneficial processes. The issue taken up in this study has hardly been researched previously. We were therefore unable to predict which background factors might be of significance for the study and for this reason we sought families with a broad spectrum of problems, social circumstances, and ethnic origin. This strategic selection was carried out with the assistance of the staff at the centres, who were asked to identify appropriate families. The families varied greatly in terms of the kinds and the severity of their problems and their general life circumstances. For some families, the major problem was the psychological problems of a parent, such as worry, anxiety or depression, which meant that they were not emotionally available for their children. Other problems that figured in the study group were the burden of a child's neuropsychiatric disorder, major conflicts between parents, the absence of a parent, lack of support from social networks, problems related to refugee status and minor intellectual limitations.
In the first phase -open-ended interviews -the parents were encouraged to talk about the development of the children and the family as a whole. In several of the interviews the parents spontaneously mentioned persons who had been of significance. In the remaining cases an open question was posed about whether any particular persons or situations had played a beneficial role in the children's or family's development.
Using these interviews as a point of departure and through consultation with the parents, we identified key figures the parents considered significant. We then established which of these persons should be contacted and invited to participate in the study since it was not possible to contact all of them. In this, the most important factor was the parents' assessment of the degree of influence the person had had. A letter was sent to the key figures in which we described the study and explained the fact that a person had identified them as having played a positive role. All of the key figures we contacted -three social workers, one nurse, two youth leaders, one personal assistant, one teacher, two pre-school teachers, one support family and one principal -agreed to participate. The approach used in these interviews could be described as 'an investigative partnership' (Archer et al., 1994; Wennberg and Hane, 2000) since the parent was by this stage acting both as co-researcher and informant. The purpose of these 11 joint interviews was to gather narratives, from the key figures and the parents, about what had happened and the ways in which each party understood this.
All of the interviews were recorded on a mini-disc and transcribed verbatim. The texts were then edited to make them more flowing and readable for the informant. In other words, by making minimal changes, and without changing words or moving paragraphs, the text was brought together to produce a more cohesive narrative. This is a procedure that was promoted by Kvale (1996) . The informants then received this transcript in a letter and were given an opportunity to comment on the texts, orally or in writing, and to suggest alterations.
Interpretation was carried out using Max van Manen's (1997) hermeneuticphenomenological method, according to which people's lived experience is the focus. The aim of the analysis was to find themes that created meaning. Van Manen notes that themes are not 'items' that we come across in the text but are rather a means of giving form to that which is formless and of describing the content of a concept. The first stage of the thematic analysis consisted of several naive readings of the transcribed interviews. In this holistic or sententious approach, the text was viewed as a whole and the main thread of meaning was sought. The ideas that were prompted by this first reading were noted down, as were sententious formulations of the meaning of each interview, such as 'This is the story of the struggling and worried mother of a child who was always considered a troublemaker until the family met a teacher who saw something else in the child'. During both this and the subsequent phases the first author (KN) was responsible for most of the writing, but all of it was then discussed with the second author (CS). Systematic interpretation took place during the second phase, which consisted of the selective or highlighting approach. Since people's lived experience is often expressed as narrative or anecdote, all such elements were noted in the text. Each short narrative was given a title (such as 'The conversation by the fence' or 'The tantrums that disappeared') and the content was analysed. The themes of the text became apparent during this analysis, which was carried out through close collaboration between the two authors. The formulations of the themes were tested against the totality, in accordance with the hermeneutic circle (or spiral). They were then rejected, retained or reformulated in a process of writing and rewriting. This process continued until the themes together constituted a totality that captured the meaning of the text. In the final detailed approach, the themes were again tested against each sentence or paragraph. Rewriting and discussion was continued in parallel with a constant shifting between whole and part. The close cooperation between the authors throughout these steps helps ensure that the results are well grounded in the empirical data.
Ethical Considerations
This study has been approved by the Research Ethics Committees of Gothenburg and Örebro. To ensure that the families' integrity was not compromised, they were first asked by the centre if they were willing to release their names and addresses to the researchers. If the parents agreed to this, they then received a letter containing information about the study. In this letter the objectives and methods of the study were described in detail. It was stressed that participation was purely voluntary and that participants could discontinue at any time without needing to provide an explanation. Further, the names of the families were not released to the key figures until these had agreed to participate in the study. All data has been handled with respect for confidentiality and efforts have been made to conceal the identity of the informants in the article.
THE THEMES -ILLUSTRATED BY FOUR NARRATIVES
Analysis of the 11 interviews resulted in the crystallization of a number of central themes. These themes together constitute the following totality: these are narratives about 'emerging mutual trust', which 'overcomes obstacles' presented by the families' previous negative experiences or other complicating factors. The persons these families have met have a 'clear orientation' in their work and they work in 'the essential everyday world' to find and establish 'contexts that nourish development' in children and parents. The outcome of this is the creation of 'new narratives' that replace old ones.
The presentation of the results is based upon four narratives, which have been selected because they illustrate the identified themes. In all quotations the parents' words are shown in italics and the words of the key figures are shown in roman characters. Thus the textual representation of the four narratives, blending italics with roman characters, shows the interaction and from whose perspective the narrative is told. Brackets enclosing three dots [ . . . ] indicate that a paragraph has been removed, while three dots in the text, . . . , indicate a pause in the informant's speech.
Hanna, Mother of Thea, in Interaction with Nurse Kristina from the Child Welfare Centre
Hanna describes how she became anxious, stressed and nervous and had difficulties sleeping after the birth of her first child Thea. In the end she had a 'breakdown'. The nurse from the child welfare centre, Kristina, became an important provider of support for the family and she opens with her memories of the family:
I remember how you told me straight away that you were worried and tired and finished so . But it was also difficult because there was so much prestige in the old school, the principal and . . . so it certainly wasn't easy. I had thought it would be easy because I thought we were working for the children. But then I realized that . . . Yes, you got a lot of criticism. Yes, I did. I mean you can put up with it but I was a bit taken aback that it was like that.
Lena, Mother of Karen in Interaction with Teacher Elisabeth
Karen's mother describes her daughter as 'the black sheep' of the pre-school, who received the diagnosis ADHD and ended up in a school situation in which her problems were exacerbated. The narrative takes a positive turn when, after her mother's long and lonely struggle to bring about a change of school, Karen finally met her new teacher, Elisabeth. Elisabeth recalls how it started:
I was asked if I could take on Karen. I think there were some problems with a class that didn't want to take her in. First, we tried to get her into Windmill School. But the teachers there weren't keen. They just didn't think she would cope. And after that I think they asked you or something [ . . . ] . Yes, that's how it went. And then they asked me, and I said: 'I can take Karen, but I don't want any assistant in the class. What I want is a couple of extra hours that I can spend just on Karen. ' The narrative brings us to the time for the school sports day, and teacher Elisabeth continues: I remember that day at the sports grounds. When she won! When she won the eight hundred metres. She won a couple of years in a row. She had such power in her strides. Every year we hold athletics competitions at the sports grounds. For the junior school. And Karen had been training, and I worked extra with her. That gave her such a kick. 'You're going to win the eight hundred metres.' And she said: 'How should I run then?' I told her: 'I'll stand on the far side and I'll tell you. You just run and I'll tell you what to do.' And when she passed me on the first lap I simply told her: 'Stay where you are Karen. Stay in second or third place. Stay put.' Then when she was on the final lap I could see that she had so much energy and I shouted: 'NOW! NOW!' And she let loose those last two hundred metres and left all the others behind her. And the whole of Pinewood school stood up in the stands and applauded and screamed 'Karen, Karen.' That was such a kick for her, that day. I think it really meant a lot to her. It was an incredible step forward for her. That was her way of getting a bit of self-confidence. She could prove herself then. That was one of those times that you feel as a teacher that the right person won [ . . . ] . Yeah, I haven't had another 800-metre runner like that since Karen! That was so good to hear. She just took off . . . yes, yes, and she flew! Everyone in the stands stood up. Yes, she told us all about it when she came home. She was ecstatic.
Karen's mother Lena considers the dramatic change that took place in her daughter's way of functioning in school.
The thing I thought a lot about was, well, that you sort of -well, many people just saw all the negative things about Karen when they met her -but I felt that you didn't do that. You seemed to have some kind of positive way of thinking, if you know what I mean. Because before she came to you, she had those tantrums so often. It was awful at the other school. She had those tantrums just about every day. They rang me up every day and it was terrible. And I'd go in to the school and she'd just lie there on the floor and kick and scream. I don't really know what went on but I just felt I was only hearing negative things. And there was a lot of negative stuff happening I suppose. But then, she never had a single tantrum after she came to you. That's what's so strange. I think it's amazing.

THE THEMES IN DEPTH
We will here enter more deeply into the themes, mainly through reference to the quotations above and, to some extent, to the other interviews.
Surmountable Obstacles
The mothers Vicky, Fanny and Lena have, like most of the parents in this study, felt put down, humiliated or even violated by earlier contacts with childcare, the social services, schools, mental health care and others. Lena described frequent telephone calls from the school to say that her daughter had been troublesome again, Fanny remembered staff members sighing with relief when she called the day care centre to say her child was sick, Vicky described feelings of inferiority when she did not understand what a psychologist said about her child. These are stories of powerful negative experiences. Inverting Ann Masten's (2001) notion, one might speak here of 'ordinary catastrophes', though it seems likely that the person involved neither meant ill nor understood the emotional implications of the situation for the parent. Such experiences might be expected to obstruct new contacts, but the narratives in this study give rather the opposite impression. The unpleasant experiences seem instead to form a murky background against which the key figures appear all the brighter.
One might expect the parents to pick out key figures working in 'benign organizations' such as schools or pre-schools rather than those connected with organizations that many associate with control and the exercise of authority, such as social services. These may seem threatening, particularly for parents with backgrounds like those of some of the participants in this study. However, this did not prove to be the case in this study. Several social workers who exercised authority in their professional role were recalled with affection. This was so even when the initial contact was the result of someone reporting domestic problems to the social services, as was the case for Vicky. It is clear that a trusting relationship can evolve even when conditions do not seem promising.
Emerging Mutual Trust
There is something that helps people overcome negative past experiences and a new threatening situation. Hanna said that she felt that Kristina had good intentions, Vicky heard a cheerful tone in Louisa's voice when she rang and Fanny felt confident that the staff at the new pre-school liked her son Adam. These parents felt assured that their helper was motivated by good intentionsthat they really were positively disposed towards the child or the family. When professionals dared or were able to express genuine 'extra-professional' positive feelings for the child or parent, this seemed to reach out to that person and strengthen the relationship. Certain actions were also described as having held particular significance for the parents. The teacher Elisabeth worked with Karen outside of school hours, the social worker Louisa sought help from Vicky's sister when Vicky was distraught and had no strength to plan ahead, and the social worker in another family made a decision that enabled the family to choose a school according to their wishes. All of these provide examples of support that the parents considered to fall outside of that which one might normally expect of a teacher or a social worker. It seems as though these actions were understood as a sign that the family meant something special, that these people's commitment went beyond the strictly professional.
The parents also had their own explanatory models for the development of trust and these had to do with how they felt the key figure had received the family. One mother claimed that it was 'the way she treated us and how she listened, and that she would say if there was something'. The parents described the key figures as 'direct','open','not afraid to tell it like it was' and 'to say what they saw'.
Among the key figures were several who, conversely, mentioned the parents' good intentions and actions in the process. They spoke of the parents' determination, their ability to describe their difficulties, their openness to help and their honesty, and it seems as though the very strength that some other helpers had experienced as threatening or problematic came across to the key figures as a resource. This interpretation matches the parents' often powerful inner images of themselves as their children's protectors. One father said that 'every child needs a guardian'.
The word 'emerging' captures the fact that trust did not come about immediately. Interaction was not 'perfect' along the way. Despite good contact, the nurse Kristina completely missed the fact that referral to a family centre terrified Hanna, and Louisa did not realize the extent to which Vicky feared losing custody of her child. This did not, however, jeopardize the contact.
Clear Orientation
The key figures appeared to use simple and clear principles of orientation such as 'the best for the child' in their professional role, and they prioritized these over the regulations governing their job. The youth leader Anna helped Adam get into a new school despite the fact that this represented a kind of breach of loyalty towards her workplace. When the social worker decided to support a family's wish for a slightly more expensive school, she felt this 'quite obviously' fell within the objectives of her work. The key figure's emphasis upon purpose probably corresponds well with the family's sensitivity to intention.
Contexts that Nourish Development
In the narrative about Karen, the teacher saw that Karen had a particular talent and she worked with her in order to develop this. On the big day, she gave Karen the coaching she required in order to win. Many of the key figures appeared to create new contexts in which the child could feel comfortable and improve his/her social competence outside of the regular school or pre-school situation. Both Elisabeth and Anna made an effort to teach outdoors so that a lively child did not appear to be so disruptive. This all points to the notion of creating conditions for development rather than focusing upon changing the child. The underlying idea is that the child is offered a chance to succeed and to strengthen his/her self-confidence.
The Essential Everyday World
The stories of Karen on sports day and of the Fanny/Anna conversation by the fence deal with specific events that have been particularly significant. The main point that emerges from the material, however, is that the stories relate how courses of events tended to take shape. Vicky described what it was like to ring her social worker Louisa, Hanna described how Kristina used to greet the family when they came for her regular visits to the child welfare centre, and Karen started to enjoy going to school every day. It is the repeated, small, everyday events that are highlighted.
The New Narrative
In summary, it may be said that the experiences of 'important meetings' between the families and the key figures, be they at school, at the social welfare office or elsewhere, prompted the creation of new narratives about the persons involved. In the new narrative, Karen, who was once described as the 'black sheep' became the class athletics heroine. Fanny, who felt that the narrative about her was that of a difficult and demanding person, instead became a parent who is there for her child and fights for him in a way that many children would benefit from. Even narratives that have persisted for several generations, such as one family's representation of the social services as the family's worst enemy, could be transformed into narratives of confidence and mutual trust.
DISCUSSION
In this study the parents played an active role both in defining the key figures and in the joint interviews. This eliminated the risk of focusing upon individuals instead of processes. The most valuable outcome of this methodology, however, was the reawakening of old memories through the arrangement of meetings for the parents with the key figures; this provided contextual clues. Several informants said initially that they could no longer remember what happened clearly, but they then found that the meeting with the parent prompted many memories -'it's like a film running in my head'. The processes described were the product of interplay, which is reflected in the joint effort to produce the narratives.
Both for the parents and for the key figures, this kind of meeting and reflection constituted a new situation and the majority of the informants from both groups expressed appreciation of this. One parent described how she had decided to participate in order to create meaning, 'Something positive must come out of it all, otherwise it's just a waste of all those years', and after the interviews had been completed she used the words 'it's like a healing balm' to describe her experience. Several key figures felt that this kind of feedback from those they had worked with was valuable both on a personal and a professional level.
This study contains local narratives, which make no claim to be generalizable, but the results of which may prove of value for the reader for transferring to their own frame of reference or context (Lincoln and Guba, 1985) . In order to enhance the heuristic value -the reader's chance of using this study to see an aspect of reality in a new light -care has been taken to facilitate detailed descriptions. This has involved allowing the parents to influence the planning of the interviews, and this gave them a sense of security. Trustworthiness has been enhanced by the participation of more than one researcher in the study, not in order to achieve consensus, but to allow the complementing and questioning of each other's interpretations, to maintain openness and broaden pre-understanding (Malterud, 2001) .
A central theme of the study, 'emerging mutual trust', may also be described as the growth of an intersubjective field. The present study shows that such a field may be created in spite of obstacles. This readiness to develop trusting relationships with new 'helpers' in spite of previous negative experiences may arise from the suffering and the need of help that worry about children entails. It is also possible that the positive characteristics of the professionals become all the more apparent in a context in which these cannot be taken for granted, that the person is more important than the context or that these parents have come across very special people who differ in some way from others. Emerging mutual trust may also be understood from a perspective that sees intersubjectivity as indispensable for humankind (Stern, 2004) . This may mean that we have a basic readiness or desire for dialogue with others, even though this readiness may diminish as a result of repeated negative experiences. Another factor is that the person's earliest experiences of interaction -with the first caregiver -are always characterized by ongoing 'derailments' and repairs (Tronick, 1986) . It has been shown that even well-functioning interaction contains many mistakes and repairs each minute; perfection is not a requirement. Most people therefore possess solid, implicit knowledge about how to repair a dialogue. This may be of significance for the development of cooperation, even when the outset is not smooth, and it may provide a partial explanation of why interaction/cooperation may occur between parents and key figures even following experiences of disastrous derailments in relationships with others.
This study also shows that an important factor for the development of trust was that the parents believed the key figure to have acted with good intentions. Research on infants (Meltzoff, 1995; Meltzoff and Moore, 1999) has shown experimentally that very young children (18 months) understand the intentions behind an action even when that action is not completed and that they choose to imitate the action that the other intended to carry out rather than that which was actually completed. Stern (2004) claims that we cannot function together with other people if we are unable to read their intentions and that we have a natural orientation towards the intersubjective field. Questions of the nature of the relationship continually arise during interaction between people. The meaning a relationship holds for us may be communicated in words, actions and non-verbal emotional forms of expression. In this study the parents interpreted the key figures' involvement as going beyond the purely professional, and they stressed the value of this.
One may also imagine that the intersubjective field blossoms because the key figure interprets the parents' 'troublesomeness' and 'obstinacy' as expressing commitment and positive strength. This is an example of a 'reframing process' (Bandler, 1982; Katz, 1997) , since many of the parents had inner images of other helpers having had negative inner images of them.
The situations described in this study in connection with children's development are pre-school and school. Rutter (2000) considers school to be one of the most important arenas for resilience processes, and he claims it is important for the child to be successful in some area in school, though not necessarily in one of the traditional school subjects. This is in agreement with the strategy described above for creating new scenarios and situations in which children may feel comfortable. It is also related to the everyday nature of the processes the parents and key figures describe, and it agrees well with the concept coined by Ann Masten: 'ordinary magic'. The events described are often 'minor' and recurrent.
The parents themselves identified the processes that have been studied here as beneficial for the children's or family's development. We cannot claim to label these processes 'protective processes' or 'resilience processes' as this would presuppose well-defined criteria for risk and outcome. These concepts are defined according to their capacity to aid a desirable outcome in the presence of risk. Rutter (2000) emphasizes the fact that processes that function as protection for one person in one situation may constitute a risk for another person in another situation. With this reservation, there still seems to be certain central factors that are generally favourable for children's development. One of the most important is good self-esteem, which is created through secure, close relationships and the experience of succeeding in some area. The processes described in this study are associated with improvement in the self-esteem of children and parents.
One question that this study poses is whether the key figures differ in some way from other teachers, social workers, youth leaders and so on. From the perspective of the parents it is undoubtedly so. However, we must limit ourselves to formulating some questions for further study. Is the tendency seen in this study for key figures to refer more to objectives than the regulations governing their profession outstanding or is it the norm?
CONCLUSION
This study deals with parents who have lived in an everyday world full of problems associated with their children or their parenting. Despite the fact that the parents had had negative experiences of contact with society's various representatives and the fact that the situation did not always ease contact, a trusting and meaningful relationship between the family and members of the professional network could evolve. This was possible because the parents believed that these people wished them well and because the professional person had a correspondingly positive impression of the parent or child. These people had clear orientations in the exercise of their professional role and they were able to create new situations in which the children and parents could feel comfortable and do well. This led to the fashioning of new narratives.
IMPLICATIONS FOR PRACTICE
Social workers, pre-school teachers, teachers and others who deal with children and families in their work should be confident that it is possible to build mutual trust even though the conditions may not seem ideal at the outset, and it is the professionals who hold responsibility for these relationships. Daring to be personal may enhance the possibility of creating an intersubjective field, as may trying to be open and honest and searching for something one finds particularly positive in the child or parent one meets. It is important to maintain a clear orientation and to allow this to steer one's way of working. It might be of value to reflect upon the relationship together with the parents since they often think about the issue of cooperation just as much as professionals do.
Shifting perspective now to the organizational level, we would conclude that utmost care should be taken to safeguard and nourish these unpredictable 'important meetings' when they arise between the professional and the child/family, in order to create optimal conditions for families facing adversity to cope and develop.
